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periods that immediately
xperience (Billings and

ical conferences give students the

it patient care, develop critical thinking
skills, describe nursing experiences and learn

how to collaborate with others in a group
(Gaberson & Oermann,1999).



erences provide a forum in

and faculty can discuss the

ica . share information, analyze
al situations, clarify relationships, identify

ems, ventilate feelings, and develop

rt systems (Billings and Halstead, 2009).




AOVantages:

) the attainment of the course and the
(Wink as cited in Letizia, 1998).

earn from each other (Rossignol, 2000).

1ances the capacity for clinical decision-making,
increases self-confidence and improves group

process skills (Reilly and Oermann as cited in
Letizia, 1998).




ace level of learning approach is used,
ymotes only memorization of information
(University of Technology Sydney, 2004).



1ents.

considerations

zation

roup dynamics



nmental Considerations

at has adequate space to accommodate the
g and privacy in that it allows for open
are issues.

ge the group around a table or in a circle to facilitate
‘unication.

| nurturing and open environment that encourages
student participation.

= Promote a learning environment that respects human
values, rights, life-style choices, as well as spiritual and
cultural beliefs.



AAENNINng and Organization

tclinical conferences are planned
as opposed to spur-of-the-moment
ONS.

ariety of learning activities designed to
ce critical thinking and decision-making
should be utilized.

on any student reports, presentations, or
facilitation roles during clinical orientation.

= Discuss conference expectations and provide an
outline of the weekly focus and learning activities.



Participants: Faculty

ing, and expected outcomes
aging time and keeping the discussion on track

7iding feedback and clarifying concepts as well
as identifying relationships, patterns, and trends

= Debriefing challenging and emotional experiences
as needed (these take precedence over all others)



m Practice communication skills



ieoretical Associations

should bridge the gap between

E Provide an avenue for learners to deal with
- complexity and higher level thinking by
presenting challenging questions.



vhamics

ironment of mutual respect and

1 within the group as
s in the clinical setting.

should role model behaviors consistent
ientific inquiry and those of a lifelong
learner.



ical Conference Activities:
learning

of student feelings related to patient
critical incidents and debrief

experiences with strong emotional
ning will take place until the
lated or resolved)

plore the positive nursing behaviors that were
observed
- B8 Discuss observations of ethical decision-making

= Engage students in an ethical debate by dividing up the
group and assigning different sides of the issue at hand



rostelin)

Prioritize care
= Discuss one of the more complicated patient cases and
have the group prioritize nursing care for the shift


http://cord.org/txcollabnursing/onsite_conceptmap.htm
http://learn.sdstate.edu/nursing/ConceptMap.html
http://learn.sdstate.edu/nursing/ConceptMap.html
http://learn.sdstate.edu/nursing/ConceptMap.html
http://learn.sdstate.edu/nursing/ConceptMap.html

linical Conference Activities:
SOgNItive Learning

ident to identify which patient care
iority for their specific client

Ass g10 ) develop a case study based on
ne of the students patients

wide short, easy to read articles or clinical
delines for the group to read and discuss

scuss EBP as it relates to specific patient care
tices

\ @ Assign each student a drug to discuss and have
one student present each conference (maximum of
5 minutes)

= Utilize high-level questioning to help students deal
with complexity and promote critical thinking



Ppgiclinical Conference Activities:
SOgNItive Learning

available staff
SBAR reporting and have all students practice
ing off on their client.

EReport and SBAR Strategies for Clinical
gonference)

SeReporting
= Bring in a LPN or CNA and have them speak about how
to work with these professionals from their perspective



Shift report and SBAR.pdf
Shift report and SBAR.pdf
Shift report and SBAR.pdf
http://www.scribd.com/doc/6548213/SBAR-Reporting?from_email_04_friend_send=1

POStIclinical Conference:
SyLliomotor Learning

lalists and have them demonstrate
r equipment

monstrate t e of new equipment

tudents to identify if they observed a
erent” way to perform a skill and how that
pared to their learned method

D clinical guidelines and/or procedures

and evaluate student understanding of the
process



HOW.to Facilitate:

ttolio of postclinical conference
hich to choose

“reate a calendar c f the weekly theory focus
d specific activities to help bridge the gap
vide a variety of activities to help keep

stclinical conference intellectually
stimulating and to decrease boredom

= Provide student assignments for postclinical
conference at the beginning of the semester

= Obtain feedback from the students as to what
worked and what needs to be refined
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